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Cover Letter
Dear Dr. English,
The following is my final unit plan, called, “Where Home Is: Engaging with Place Conscious
Poetry, Short Fiction, and Non-Fiction.” It is a place-conscious unit that utilizes poetry and short fiction
about the Ozarks from the anthology Yonder Mountain as well as non-fiction articles about this region, a
video about Springfield, a painting from a local artist, and songs by local musicians.
The unit begins with students watching a video by an advertising committee for Springfield that
was created with the intention of convincing people to move to this city. After students watch this video,
they will answer a questionnaire about their favorite places and memories from the Ozarks. This preassessment activity is designed to get students thinking about the region in which they live and what the
word “Home” means to them. Then the first lesson will officially begin. In this first lesson, students will
read and discuss a poem about the ice storm from 2007, which almost everyone from the region has a
unique memory about. On this first day, students will also respond to their first writing prompt in their
journal, which is something they will do at the beginning of each lesson. The purpose of these writing
prompts is to consistently bring the students’ thoughts back to home in relation to each reading. As they
continually write about their own home life every day, students will begin to realize that their idea of
home may be different than their classmates’.
Through most of the rest of the first week of the unit, the students will be looking at different
poems by local poets about the Ozarks. Each poem deals with actions that could be seen as unique to the
Ozarks, while appealing to the universal idea of home life. The exception to this week of poetry comes on
day 3, when the students will read and analyze a non-fiction article about medicinal plant use in the
Ozarks. This article was chosen to try to erase any prejudices that students may have about those that live
in the rural wooded areas of the Ozark Mountains and show that there is a rich tradition of resourcefulness
that comes out of these areas. Their final project will also be assigned and described to them on day 3.
Throughout most of the second week of the unit, students will be reading works of short fiction
from local authors about the Ozarks. These stories were chosen to showcase the rural life found in the
Ozarks since that lifestyle is what a great deal of people from this region associate with their idea of
home. As with the first week, these readings are split up by a work of non-fiction in the middle of the
week. On day 8, students will read an article about an outlaw that came to Springfield in the 19th century
and the resulting trial that he was a part of. This article was chosen because it gives some historical
context to the tradition of pride, citizenship and self-defense that are a part of this region.
Several different things will happen during the last week of the unit. Students will finish reading a
lengthy short fiction work on day 11 and engage with two more poems on days 12 and 13. But while
students work silently on a close reading activity on day 13, students will begin conferences with the
instructor about their final projects. Students will hopefully be approved for the project they chose by the
end of these conferences and will be on their way to present their projects on day 15. Day 14 was
designed to expose students to a few works of art from local artists, because many families fill their
homes with art and music. They will free-write in response to a painting by a local artist as well as in
response to a bluegrass song and a (clean!) hip-hop song by local musicians. Students will also be given
time to peer-review a partner’s project in order to give them some final feedback before their
presentations on day 15. The student’s final projects are due on day 15, and they will present their
projects in a “gallery-walk” style presentation, displaying either their paper or their visual presentation to
a group of classmates and briefly describing it to them.
The essential question for this unit plan is as follows: “What does ‘Home’ mean to you? Is Home
your family? Is it where you live? Will Home always be where you grew up, or is Home where you are
now?” I set out to design a place-conscious unit plan, but it lacked direction at first. As I went through the
works I had chosen, I began to see a common thread throughout all of the works of fiction: all of these
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works had to do with home life; either the characters’ lives at home at the present or the results of the
characters’ home lives from the past. Some of these works deal with family issues, work that needs to be
done at home, or the physical home itself. I realized that all these different things could be a part of a
person’s unique definition of the word “Home.” Some people think of their families when they think of
home, while other people think of the chores they had to do when they were young. Others might think of
a unique smell that they associate with their childhood house, or the music their parents used to fill their
homes with. None of these people are wrong. As I began to develop this unit, I realized that I was taking
what I read in What’s the Big Idea? (Burke) about inquiry-based learning and applying it. So I designed a
unit that uses texts, writing prompts, and a final project that encourages students to explore and develop
their own unique idea of home. With their final projects, they will choose a literary work or a setting from
a work that most resounds with their individual idea of home; and will respond to that work in a creative
way, either with an in-depth reader response essay or a visual presentation. After the unit is complete, my
hope is that students will both have a better idea of their own idea of home and recognize that everyone
else’s idea of home will be slightly different.
Along with the ideas that I learned from Jim Burke, I kept Keller’s ARCS Model of Motivational
Design in mind as I worked on this unit. The unit tries to grab the student’s attention by surprising them
with an overly-positive video advertising the strengths of Springfield, Missouri. This will pique their
interest and at least motivate them to see why that video was chosen. Throughout the first few days, the
unit will establish relevance by consistently relating the poems and short stories back to the students’
home lives through the journal writing prompts. The unit will establish confidence by stating objectives
to the students and following through with those objectives. It will also grow the learners toward their
final project by helping them develop their unique idea of home every day through the writing prompts.
Finally, students will feel satisfaction for a job well done when they present their final projects to their
peers and receive positive feedback.
A unit plan can be analyzed and designed without a hitch, but it that effort will be useless unless
the unit is relevant to the correct grade level. That is why I worked hard to make sure that this unit is
relevant to eleventh graders. A standard that is provided by CCSS is that 11th and 12th grade students are
given challenging texts that are above their reading level, then provided with scaffolding in order to make
sense of the text. That is exactly what I did with the non-fiction text for day 3. It is a scientific article that
was published in an academic journal, but students are provided with something called an “Anticipation
Guide” in order to draw out the important parts from the difficult reading. There is also a certain level of
maturity in the content of some of the works of fiction in this unit that I am confident can be trusted to
students in the 11th grade, but not to students that are really any younger. The unit also moves at a
relatively demanding pace, but I trust that students in the 11th grade can keep up if they are given the
proper motivation.
So now that the design process of the unit plan is done, it is time to take a step back and analyze
my own work that I put into it. The part of the unit that I am most proud of is my essential question. I
really think that the idea of “home” is something that students may not have thought much about, but
once they begin to explore it, they will realize how deep and unique this idea can be to the individual. The
best part of the unit is the mixture of inquiry-based questions and activities that will build lasting
academic skills for college or beyond. As students explore a very personal set of stories and writing
prompts, they will also be developing close reading skills for poetry, short fiction, and non-fiction. If I
had more time, I would develop more in-depth rubrics for the final project. The ones I have now work
fine, but I might have developed mulit-column rubrics had I been given a few more days. At the same
time, I think students will really get a lot out of this unit, after they finish rolling their eyes at all the group
work that they will have to do every day. I would like specific feedback about my rubrics and about my
calendar. Was one detailed calendar enough?
I tried to keep my students’ diverse population in mind as I developed this unit. This is a regular
classroom with 4 students that have IEPs. It is assumed that there are several different learning styles and
multiple intelligences among the population of my classroom. That is why I tried to give students choice
with their final projects. If they work best just cranking out a beautiful paper, I wanted to give them the
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power to do that. But I also wanted those that work best if they express themselves creatively a chance to
produce some great work as well. I left room for modifications and accomodations in my lesson plans for
those with IEPs and lower levels of reading skill. I tried to create as many opportunities as I could for
reading aloud so these students wouldn’t fall behind in the reading. I chose literary works that were about
both rural and suburban life, stories by writers of different ethnicities, and non-fiction stories that
challenged prejudices and gave historical context—all with the intention of relating my inquiry question
to the students’ past and present experiences, background knowledge, and heritage. A strength of the topic
of a person’s unique idea of home is how it relates to human issues and human well-being. If students can
understand that each person’s idea of home can be different, they will be less inclined to challenge
someone else’s lifestyle choices; they will see these lifestyle choices may be influenced by that person’s
unique ideas of home. I wrote guiding questions for the different reading strategy activities that will
encourage students to dig deep into their discussions of the text while remaining unbiased, and giving
every student a chance to offer their opinions without being judged.
So now that I have explained the reasons behind my designed process and taken a step back to
analyze my own work, I would just like to say that I worked really hard on this unit plan and I am really
proud of it. I hope that you can see evidence in this unit plan of the growth that I have undergone since
last fall or even since the beginning of this semester. I have learned a lot about designing lessons and
assessments that are relevant and challenging to my students, and I have tried to apply what I have
learned in this unit plan. Thank you for reading this letter. I hope you enjoy reading my unit plan!
Sincerely,
Michael Watson
Michael Watson
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Unit Overview
Essential Question:
What does “Home” mean to you? Is Home your family? Is it where you live? Will Home always be
where you grew up, or is Home where you are now?

Learning Goals:
1. (LG 1)Develop a personal and unique definition of the word “Home” through daily
writing prompts.
o Use precise words and phrases, telling details, and sensory language to convey a
vivid picture of the experiences, events, setting, and/or characters. (W.11-12.3.D)
2. (LG 2)Gain insight into the styles and writers of poetry about the Ozarks.
o Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where
the text leaves matters uncertain. (RL.112-12.1)
o Analyze the impact of the author's choices regarding how to develop and relate
elements of a story or drama (e.g., where a story is set, how the action is ordered,
how the characters are introduced and developed). (RL.11-12.3)
o Analyze a case in which grasping a point of view requires distinguishing what is
directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or
understatement). (RL.11-12.6)
3. (LG 3)Gain insight into the styles and writers of short fiction about the Ozarks.
o Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where
the text leaves matters uncertain. (RL.112-12.1)
o Analyze the impact of the author's choices regarding how to develop and relate
elements of a story or drama (e.g., where a story is set, how the action is ordered,
how the characters are introduced and developed). (RL.11-12.3)
o Analyze a case in which grasping a point of view requires distinguishing what is
directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or
understatement). (RL.11-12.6)
4. (LG 4)Learn about the history and context of the region in which the students live.
o Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where
the text leaves matters uncertain. (RI.11-12.1)
o Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the course of a text (e.g., how
Madison defines faction in Federalist No. 10). (RI.11-12.4)
5. (LG 5)Learn about strategies which engage readers before, during, and after
reading.
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o Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where
the text leaves matters uncertain. (RL.11-12.1)
6. (LG 6)Become better communicators by engaging in daily discussion activities.
o Apply knowledge of language to understand how language functions in different
contexts, to make effective choices for meaning or style, and to comprehend more
fully when reading or listening. (L.11-12.3)
Pre-assessment:
On day 1, students will be shown the video, “Enjoy the Life You Want in Springfield, Missouri.” They
will then be given the questionnaire “Questionnaire about Your Home” (attached, page 12) to fill out. It
asks a few simple questions about their memories of their Ozarks home, as well as their plans to keep the
Ozarks as their home in the future. The students will return to this questionnaire on Day 14.

Formative Assessments:








Daily Journal Writing (LG 1)
Conversation Roundtable worksheets (LG 6)
Anticipation Guides worksheets (LG 6)
Found Poetry worksheets (LG 6)
Split-Page Note-taking worksheets (LG 6)
Exit Slips from Day 12 (LG 6)
Questionnaire about Your Home from Day 14 (LG 5)

Texts Addressed in this Unit:
Text:
1. “Four Fine Horses.” By C. D. Albin
2. “Mrs. Clara Fanz: Mother Earth’s Daughter” By James Bogan
3. “Each Black Shell” By Sara Burge
4. “Sacraments” By Sara Burge
5. “Sweet Potatoes” By Michael Burns
6. “The Old House” By Marcus Cafagna
7. “Being a Doaks and All” By Gary Guinn
8. “Telling Time” By Donald Harington
9. “Ice Storm” By Andrea Hollander
10. "Wild Bill Hickok, The Springfield Shootout, and the Development of the No-Duty-To-Retreat
Doctrine in the Law of the 'Wild West'" By F. Thorton Miller
11. "Cultural Conservation of Medicinal Plant Use in the Ozarks." By Justin M. Nolan and Michael
C. Robbins
Music:
12. “Simply What It Is” By The Spacetones
13. “Die, Dead, Die” By Big Smith
Visual Art:
14. Music of The Spheres By Dale Augustson
Video:
15. “Enjoy the Life You Want in Springfield, MO” (video clip) By Live in Springfield, MO
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Unit Calendar:
Day 1:
Pre Assessment:
“Enjoy the Life You
Want In Springfield,
MO” (LG 5)
Reading “Ice Storm”
by Andrea Hollander
(LG 2)

Day 2:

Day 3:

Day 4:

Day 5:

Reading: “Each Black
Shell” by Sara Burge

ASSIGN FINAL
PROJECTS

Reading: “Sweet
Potatoes” by Michael
Burns (LG 2)

Reading: “The Old
House” by Marcus
Cafagña (LG 2)

Anticipatory Set:
Journal Entry (LG 1)

Anticipatory Set:
Journal Entry (LG 1)

Anticipatory Set:
Journal Entry (LG 1)
Activity: Fishbowl
Discussions (LG 6)

Anticipatory Set:
Journal Entry (LG 1)
Activity: Conversation
Roundtable (LG 6)

Day 6:

Day 7:

Reading: “Four Fine
Horses” (Part One) by
C.D. Albin (LG 3)

Reading: “Four Fine
Horses” (Part Two) by
C.D. Albin (LG 3)

Anticipatory Set:
Journal Entry (LG 1)

Anticipatory Set:
Journal Entry (LG 1)

Activity: Found Poetry
(LG 6)

Activity: Found Poetry
(LG 6)

Reading: Excerpt from
“Cultural Conservation
of Medicinal Plant Use
in the Ozarks” by
Justin M. Nolan and
Michael C. Robbins
(LG 4)

Activity: Read-WritePair-Share (LG 6)

Activity: Conversation
Roundtable (LG 6)

Anticipatory Set:
Journal Entry (LG 1)

Homework: ReadWrite-Pair-Share
questions

Homework: Read
“Four Fine Horses”
(Part One) by C. D.
Albin

Activity: Anticipation
Guides (LG 6)
Day 8:

Day 9:

Day 10:

Reading: “Being a
Doaks and All” by
Gary Guinn (LG 3)

Reading: “Telling
Time” (Part One) by
Donald Harington (LG
3)

Reading: Excerpt from
“Wild Bill Hickok, the
Springfield, Shootout,
and the Development
of the No-Duty-ToRetreat Doctrine in the
Law of the ‘Wild
West’” by F. Thornton
Miller (LG 4)

Anticipatory Set:
Journal Entry (LG 1)
Activity: Split-Page
Note-taking (LG 6)

Anticipatory Set:
Journal Entry(LG 1)
Activity:Read-WritePair-Share (LG 6)

Anticipatory Set:
Journal Entry (LG 1)
Activity: KWL (LG 6)
Day 11:

Day 12:

Day 13:

Day 14:

Day 15:

Reading “Telling
Time” (Part Two) by
Donald Harington (LG
3)

Reading “Mrs. Clara
Franz: Mother Earth’s
Daughter” by James
Bogan (LG 2)

Project Conferences
with the Instructor

Peer Review of
Projects/ Lab Time to
finish projects (If
needed)

Final Projects Due

Anticipatory Set:
Journal Entry (LG 1)

Anticipatory Set:
Journal Entry (LG 1)

Return to PreAssessment Activity
(LG 5)

Gallery Walk of
remaining projects (LG
6)

Activity:
Read-Write-Pair-Share
(LG 6)

Activity: Exit Slips
(LG 6)

Reading “Sacraments”
by Sara Burge (LG 2)
Anticipatory Set:
Journal Entry (LG 1)
Activity: Close
Reading

Ozarks Music and Art:
“Die, Dead, Die” by
Big Smith, “Simply
What It Is” by The
Spacetones, “Music of
The Spheres” by Dale
Augustson
Anticipatory Set:
Journal Entry (LG 1)
Activity: Free-Writing

Presentation of Visual
Projects

English 405: Spring 2015 Final Unit Plan

Michael Watson, 11th Grade 7

Final Assignment:
Students will be given two options for their final assignments
1. Option #1: Reader Response Essay to the work that reminded you of Home- Students will
write a 700-word responding to the literary work from this unit that most reminded them of their
definition of “Home.” They will also be creating a two-paragraph abstract about their essay and
reading it their classmates on Day 15.
2. Option #2: Visual Presentation of the Setting that You Call Home-Students will create a
visual work that about the setting from one of the literary works from this unit which most closely
resembles their idea of “Home.” They will also be accompanying this visual work with a onepage essay describing the visual work and describing how this setting resembles their home. On
Day 15, they will give a one-minute presentation about their visual work to their classmates.
For more information, refer to the assignment sheet on page 9.
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Option #1: Reader Response Essay to the work that reminded you of Home (120 points)

Assignment and Rubric
Introduction:
As we read, respond, and discuss the assorted readings throughout this unit and respond to the
journal writing prompts, keep an eye out for a text or journal entry that stands out to you as
something you could write an essay about. The first option you have for a final project will be to
write a Reader-Response essay about the literary work that most profoundly said something
about what the word “Home” means to you. You will also be writing and reading a twoparagraph abstract of your essay aloud to the class on presentation day. Take a look back on your
journal entries and any related writing you completed during class discussion. Which work
resounded strongest with your personal definition of home? That should be the work that you
choose to write your essay on.
What is a Reader-Response essay?
Reader-Response is a form of literary criticism that focuses on you, the reader, and the
experience you had with a particular piece of writing. You are encouraged to put yourself into
this essay; and are encouraged to write about what the work means to you, how it relates to how
you personally define your “Home,” about any stories it reminds you of, or any opinions you
developed after reading this work.
What is expected of you?
 You will be expected to write a minimum of 700 words in this Reader-Response essay.
 You will be expected to apply MLA formatting to this paper (1 inch margins, 12 pt.
Times New Roman font, name and page number in the heading, etc.).
 You will be expected to have a clear introduction, body, and conclusion.
 You will be expected to use proper grammar, capitalization, and spelling.
 You will write your abstract on a separate, MLA formatted page that summarizes your
essay. You will read this abstract aloud to your classmates on the final day of this unit as
your presentation.
Your essay should follow the following format:
 Introduction: Introduce the literary work you will be writing about and who it was
authored by. Show your readers how you responded to the essay in your introduction.
The introduction should include a clear thesis statement that indicates what you have to
say about this particular literary work.
 Body: In a few paragraphs, expand upon the ideas you introduced above. If you were
reminded of stories after reading this literary work, tell those stories now. If you have a
strong opinion about what the author(s) are trying to say, support them here. Be sure to
quote from the work itself and cite any references you make using proper MLA in-text
citation.
 Conclusion: In a paragraph, repeat your thesis statement and tie all your ideas from the
body of your essay back to this central idea.
 Works Cited: At the bottom of your essay, include a proper MLA works cited for your
literary work and any other references you may have used.
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Due Date: Essays will be peer-reviewed 1 week after they are assigned and final copies will be
turned in three days after that.
Reader-Response Essay Grading Rubric
Student implements a clear Intro, Body, and Conclusion:

/20 pts

Student implements thesis statement and transitions correctly:

/25 pts

Student writes at least 700 words but no more than 900:

/25 pts

Student avoids errors in grammar, capitalization, spelling, etc.:

/20 pts

Student properly used MLA formatting:

/10 pts

Student’s abstract is at least two paragraphs:

/10 pts

Student’s abstract properly summarizes the essay:

/10 pts

Total:

/120 pts

Option #2: Visual Presentation of the Setting that You Call Home (120 points)
Assignment and Rubric
Introduction:
As we read through all of the different works of fiction and non-fiction during this unit, keep an
eye out for the settings of each story. Which setting do you most identify with home? Is it the
barn from “Four Fine Horses,” or the neighborhood home from “The Old House?” Remember,
“Home” doesn’t have to be where you grew up, it could be where you would like to end up. If
you strongly identify home with one of the settings in these works, this might be the project for
you. You will be creating a visual presentation about this setting and writing a one-page essay
explaining why you chose this setting as your “home.” On presentation day, you will give a oneminute presentation to the class explaining your visual work and why you chose this setting.
What is expected of you?
So, what will the visual aspect of your presentation consist of? This is open-ended. It could be a
3-D shoebox diorama, or a PowerPoint presentation (with pictures, of course!). Maybe you’ll
paint a picture, or create a science-fair style 3-section poster board. The goal is for you to be
creative while relating it to the text. Be sure to include some sort of creative, unique aspect in
your visual work that really will make it stand out and be remembered.
What about the essay that will accompany your visual?
 The essay must be at least one page.
 You will be expected to apply MLA formatting to this paper (1 inch margins, 12 pt.
Times New Roman font, name and page number in the heading, etc.).
 You will be expected to have a clear introduction, body, and conclusion.
 You will be expected to use proper grammar, capitalization, and spelling.
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You will be expected to describe which book the setting is from, and why it reminds you
of your idea of “Home.”

What about the one-minute presentation to your classmates?





You will be expected to tell the audience which literary work this setting is from.
You will be expected to describe why this setting reminded you of home.
You will be expected to justify your visual work and describe each aspect of it.
You will be expected to stay within your one-minute time limit.
Visual Presentation Rubric

Student has a complete visual work, which effort has clearly been put into:

/25 pts

Student has implemented a creative aspect that makes the visual stand out:

/25 pts

Student writes at least a one-page essay but no more than two pages:

/10 pts

Student clearly addresses the writing prompt in the essay:

/20 pts

Student properly uses MLA formatting in the essay:

/10 pts

Student avoids errors in grammar, capitalization, spelling, etc.:

/10 pts

Student’s presentation is at least 55 seconds but no more than 90:

/10 pts

Student clearly addresses the prompts in their presentation:

/10 pts

Total:

/120
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Name:
Questionnaire about Your Home
After watching the video “Enjoy the Life You Want in Springfield, Missouri”
(https://youtu.be/1xnoFf0JO9g), answer all ONLY the questions under the heading “To Be
Answered on Day One.” The remaining questions will be answered on a later date.
To Be Answered on Day One:
1. Describe five of your favorite places to visit in the Ozarks:

2. Describe your favorite childhood memory in 2-3 sentences:

3. What are three places in the Ozarks that you have not visited, that you would like to visit?

4. Do you want to remain in the Ozarks or move away as an adult?

To Be Answered on Day Fourteen:
1. Have the three places that you want to visit in the Ozarks changed from day one? If so,
what places do you want to visit now?

2. Have you changed your mind on remaining in the Ozarks as an adult after going through
this unit? Why or Why not?
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English 405: Methods of Teaching Middle and High School English
Missouri State University
Lesson Plan Day 1: “Ice Storm” and “Conversation Roundtable”
11th Grade
1. Measurable Objectives
1. Students will read “Ice Storm” by Andrea Hollander and complete the reading strategy activity
with 100% completion. (LG 2) (LG 5) (LG 6)
2. Standards
 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text, including determining where the text leaves matters
uncertain. (RL.112-12.1)
 Analyze the impact of the author's choices regarding how to develop and relate elements of a
story or drama (e.g., where a story is set, how the action is ordered, how the characters are
introduced and developed). (RL.11-12.3)
 Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or
listening. (L.11-12.3)
3. Rationale/Connection to Life
This lesson will serve as an introduction to the sorts of literary works that the students will be reading
during the unit. It is a challenging poem which students will have to closely read in order to understand,
and it deals with an event that is fresh in most of the minds of these students.
4. Materials
 Whiteboard and Dry-Erase Markers
 Copies of Yonder Mountain books for students
 Copies of “Conversation Roundtable” worksheets for students
 Pencils
 Journal
5. Step by Step Procedure
1. Anticipatory Set:
a. (3 min) When students arrive for class, the following writing prompt will be written on
the whiteboard: “Answer the following question in your journal: What do you
remember about the ice storm in 2007? Where were you? How old were you? What did
you do to pass the time? Your answer should be at least 3 complete sentences.”
2. Procedures and activities:
a. I will read the poem “Ice Storm” by Andrea Hollander from the anthology Yonder
Mountain aloud. Students will follow along silently.
b. I will pass out copies of the “Conversation Roundtable” worksheets (attached) to each
student.
c. Students will write their names in the upper left hand corner of their own worksheet,
and write a short response to the poem in this quadrant.
d. Students will divide into groups of four and share their own response with the rest of
the group.
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e. Students will write each of the other students names and responses in the remaining
quadrants of their worksheets.
f. In the center diamond of the worksheet, each student will write a summary of their
group’s response to the poem.
g. Each group will share their summary with the class.
h. Modeling:
i. Before the students begin group work, I will demonstrate to the class where to
write their response on the worksheet, as well as how to record each of their
group members’ responses on the worksheet as well.
i. Guided Practice:
i. After the students have all shared their responses with their groups and each
student has recorded their group mates’ responses on their own worksheets, I
will work with one group in front of the class to make sure they correctly
summarize their respective group’s response.
j. Independent Practice:
i. For around twenty minutes or so after the reading, students will be able to work
with their groups in order to complete the “Conversation Roundtable”
worksheet.
k. Formative Assessment:
i. Before students begin their group work, I will ask by show of hands if all the
students understand what is expected of them during group work. If a student
has a question, it will be addressed. Closure/summary:
3. Follow up and/or summative assessment:
a. After every group has successfully completed their worksheets, the last few minutes of
class will be spent having each group share their summary of responses to the rest of
the class.
6. Differentiated Instruction
 The poem will be both read aloud and read individually to accommodate different reading
levels.
 Individual writing, group discussion, Class discussion, and reading aloud will all take place during
this lesson to cater to both different learning styles and multiple intelligences.
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Conversation Roundtable
Name:

Name:

Name:

Name:
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English 405: Methods of Teaching Middle and High School English
Missouri State University
Lesson Plan Day 2: “Each Black Shell” and “Fishbowl Discussions”
11th Grade
1. Measurable Objectives
1. Students will read “Each Black Shell” by Sara Burge and complete the reading strategy
activity with 100% completion (LG 2) (LG 5) (LG 6)
2. Standards
 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text, including determining where the text leaves matters
uncertain. (RL.112-12.1)
 Analyze the impact of the author's choices regarding how to develop and relate elements of a
story or drama (e.g., where a story is set, how the action is ordered, how the characters are
introduced and developed). (RL.11-12.3)
 Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or
listening. (L.11-12.3)
3. Rationale/Connection to Life
One way that students can define their sense of “home” is through memories of their family. The poem
from this lesson will remind students both about the outdoor activities many of them have undertaken,
and about the sorts of problems most families face.
4. Materials
 Whiteboard and Dry-Erase Markers
 Copies of Yonder Mountain books for students
 Pencils
 Journal
5. Step by Step Procedure
4. Anticipatory Set:
a. (3 min) When students arrive for class, the following writing prompt will be written on
the whiteboard: “Answer the following question in your journal: Do you have any
memories of spending time in a river, either swimming or canoeing? If you do, what is
your favorite memory from a river outing, If you do not, what is your favorite outdoor
activity?” I will then facilitate an informal classroom discussion about the journal writing
prompt. I will also share with the class that canoeing or swimming in a river is only a
common pastime in our region.
5. Procedures and activities:
a. The class will read “Each Black Shell” by Sara Burge from the anthology Yonder
Mountain aloud; I will ask for volunteers to read each section.
b. The students will then be instructed to read the poem again silently to facilitate
comprehension.
c. Students will then be asked to rearrange the desks of the classroom into one big circle
with five desks making a smaller circle in the middle of the classroom.
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d. Five students will be asked to sit in the small group of desks in the middle of the
classroom.
e. I will ask these students the first discussion question (Discussion questions are attached)
of this first group of students. They will be given around 5 minutes to discuss ideas
based on this question while the rest of the class listens carefully and jots down notes
and follow-up questions. I will only get involved if the discussion dies or to ensure
everyone is contributing and taking turns.
f. When the small group finishes, the rest of the class will be asked to make comments on
the discussion they observed and/or ask questions of the participants.
g. Five more students will be asked to take their place in the middle of the classroom, and
the next discussion question will be asked of them. This pattern will continue until all
the discussion questions have been addressed.
h. Modeling:
i. Before the first round of discussion, I will sit amongst the group in the middle
and demonstrate what kind of discussion I am expected. We will discuss the
prompt from the journal. I will then show on the whiteboard what kind of notes
and questions the rest of the class could be writing down while the small group
discusses.
i. Guided Practice:
i. During these group discussions, I will get involved if the discussion dies or to
ensure everyone is contributing and taking turns. I will also model what sorts of
questions I am expecting from the rest of the class if they do not know what to
ask of the discussion group.
j. Independent Practice:
i. This “Fishbowl Discussions” activity will take up most of the class time, and the
goal of the instructor is to not get involved unless the activity seems to be
dragging. Most of the discussion will be expected to come from the students.
k. Formative Assessment:
i. Before students begin their group work, I will ask by show of hands if all the
students understand what is expected of them during group work. If a student
has a question, it will be addressed. After the first round of discussion has taken
place, I will ask by show of hands if the students have any questions about how
this activity works.
6. Follow up and/or summative assessment:
a. During the last few minutes of class, even if the students don’t get to all of the
discussion questions, the following questions will be asked by me to the whole class:
“Do you see now how even a poem about a subject as specific as canoeing can still be
about something universal?” “Do you think this poem might mean more to a person
from our area than to a person from another part of the country?”
6. Differentiated Instruction
 The poem will be both read aloud and read individually to accommodate different reading levels
or students with IEPs.
 Individual writing, group discussion, Class discussion, and reading aloud will all take place during
this lesson to cater to both different learning styles and multiple intelligences.
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Fishbowl Discussion Questions
Group 1: Why do you think the author chose to use such grotesque examples (beer can
strewn rivers, dead bloated crawfish, sucking mussels out of their shells) for imagery in this
poem?
Group 2: Sara Burge gives us some clues about the poet’s parents relationship: “Not yet
hating each other…Didn’t think of love at all…and my parent’s love began to swell and
slack.” What do you think happened between the poet’s parents?
Group 3: Discuss what you think is actually happening in the plot of the last stanza of the
poem.
Group 4: The poem ends on the very ambiguous line, “We still had so much time.” Discuss
what the author was trying to convey with those final words.
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English 405: Methods of Teaching Middle and High School English
Missouri State University
Lesson Plan Day 3: “Cultural Conservation of Medicinal Plant Use in the Ozarks” and Anticipation
Guides
11th Grade
1. Measurable Objectives
1. Students will read excerpts from “Cultural Conservation of Medicinal Plant Use in the Ozarks”
and complete the writing activity with 100% completion. (LG 4) (LG 5)
2. Standards
 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text, including determining where the text leaves matters
uncertain. (RI.11-12.1)
 Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze how an author uses and refines the meaning of a
key term or terms over the course of a text (e.g., how Madison defines faction in Federalist No.
10). (RI.11-12.4)
 Develop the topic thoroughly by selecting the most significant and relevant facts, extended
definitions, concrete details, quotations, or other information and examples appropriate to the
audience's knowledge of the topic. (W.11-12.2B)
3. Rationale/Connection to Life
Many students who live in this area think of the thick wooded wilderness between the cities of the
Ozark Mountains as desolate places where only undesirables live. The article explored in this lesson will
open students’ eyes about the resourcefulness of some of the Ozarks’ oldest inhabitants, and will give
them some historical background into a relatively unknown Ozarks tradition.
4. Materials
 Whiteboard and Dry-Erase Markers
 Copies of “Anticipation Guide” worksheets
 Copies of “Excerpts from ‘Cultural Conservation of Medicinal Plant Use in the Ozarks’ by Justin
M. Nolan and Michael C. Robbins”
 Pencils
 Journal
5. Step by Step Procedure
7. Anticipatory Set:
a. (5 min) When students arrive for class, the following writing prompt will be written on
the whiteboard: “Answer the following question in your journal: Can you think of any
folk traditions that are unique to the Ozarks? If you cannot, write about your favorite
tradition your family or friends participate in. Your response must be at least 3 complete
sentences.”
8. Procedures and activities:
a. I will pass out a copy of the “Anticipation Guide” worksheet (attached) for each student,
and begin instruction on my expectations for what the students will be doing with these
worksheets.
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b. Students will read each statement from the “Anticipation Guide” and decide, based on
prior knowledge, whether they think each statement is true or false.
c. Students will then discuss and compare their answers with a partner. These activities
are designed to provide a scaffold for what the students should be expecting to learn
from the reading.
d. I will pass out a copy of “Excerpts from ‘Cultural Conservation of Medicinal Plant Use in
the Ozarks’ by Justin M. Nolan and Michael C. Robbins” (attached) for each student, and
the excerpts will be read aloud in class. I will ask for volunteers to read each excerpt.
e. After the class reads aloud, students will be given time to individually review their
answers on the “Anticipation Guide” worksheet and evaluate whether their answers are
still correct or not. If they believe their answer is incorrect, they will put the correct
answer in the “After Reading” column and write a short statement supporting their new
answer using the text.
f. As a class, I will ask by a show of hands whether each statement is true or false, and
write the class’s answers on the whiteboard.
g. Modeling:
i. Before students begin initial work on the “Anticipation Guides” worksheet, I will
demonstrate for the class how I expect them to fill each section of the
worksheet out. After reading, I will show demonstrate for the class how I expect
them to support their new answers using the text.
h. Guided Practice:
i. If students have any questions at any time while working individually on their
“Anticipation Guide” worksheets, I will help them understand what is expected
of them.
i. Independent Practice:
i. Students will work individually both before and after reading the excerpts on
their “Anticipation Guide” worksheets, deciding whether they believe each
listed statement is true or false.
j. Formative Assessment:
i. After students have completed the “After Reading” and “Support” sections of
their worksheets, I will ask by show of hands what the class thinks each correct
answer is. If the class consensus is incorrect, we will return to the text to find
the correct answer.
9. Follow up and/or summative assessment:
a. During the last few minutes of class, I will ask a student to raise their hand and share
with the class what they wrote to support their answers from the text. We will discuss
why their findings from the text serve as valuable support for their answers.
6. Differentiated Instruction
 The excerpt will be read aloud in order to accommodate those students on different reading
levels or those with IEPs. If a student’s IEP requires that they need more time to work on their
classwork, the due date for the Anticipation guide can be modified in order for it to be taken
home and completed as homework.
 Individual writing, group discussion, Class discussion, and reading aloud will all take place during
this lesson to cater to both different learning styles and multiple intelligences.
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Excerpts from “Cultural Conservation of Medicinal Plant Use in the Ozarks” by Justin M. Nolan
and Michael C. Robbins
Excerpt 1
A number of recent health care studies in the United States have been concerned with the
accessibility of rural populations to modern health care services(e.g., Comer and Mueller 1995;
DeFriese and Ricketts 1989;Escovitz and Birdwell 1996; Jecker and Berg 1992; Krein1997;
Ramsbottom-Lucier et al. 1996; Strickland and Strickland 1995). Relatively neglected, however,
is the commensurate study of access to folk medical systems. Folk medicine, which includes the
use of home remedies and local medicinal plants, as well as a primary reliance on family and
friends for information and social support, remains a viable health care alternative in many rural
communities. For this reason alone, there is a corresponding need to examine the factors
associated with its preservation.
In this paper, our goal is to investigate the contribution several of these factors make to
the conservation of folk medicine in the Ozark Mountains of Arkansas and Missouri. As a region
of relative isolation, the Ozarks provide a rare ethnographic opportunity to examine in particular
how local knowledge and practices are conserved and, in general, how folk culture is expressed
and rendered meaningful (Nolan and Robbins 67)
Excerpt 2
The tradition of self-reliance on both the individual and community level is an additional salient
feature of Ozark Mountain culture. Ozarkers are generally industrious people who pride
themselves on their independence. Like their Appalachian neighbors, Ozarkers maintain a strong
sense of community, cooperation, and mutual aid. Help from outsiders, however, is only
grudgingly accepted or avoided altogether.
In Ozark communities, women play pivotal roles in the delivery of health care. For
example, it is mostly women who gather wild plants from forests and herbs from garden patches
to prepare medicinal concoctions, provide treatment to the sick, and assist in natal events
(Gibbens 1992; also see Sachs1996). Known among some hill folk as granny women, these
practitioners are especially experienced in childbirth management(Scott 1982), yet are
knowledgeable in using plant based medicines for treating illnesses, from childhood conditions
such as dropsy and thrush to geriatric ailments including arthritis and rheumatism.
As are commonly found in Southern Appalachia, Ozark root diggers, who are typically
young and male, also extract medicinal plants from local forests, but for commercial sale on the
crude drug market rather than for personal or medical use (Price 1960). Root diggers are not
generally consulted for their medical expertise, but are renowned in their communities for their
practical knowledge of native botanicals and their identification. A third category of experts, the
male folk practitioners, specialize in a more arcane and secretive form of herbal medicine.
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Known locally as yarb doctors, these individuals have a more superstitious orientation toward
the concept of illness and rely upon supernatural beliefs and practices when treating the sick
(e.g., Randolph 1964). Yarb doctors offer their medical services to any ailing member of the
community; they are skilled in concocting medicines using wild botanicals combined with
household items such as whiskey, vinegar, and turpentine.
In general, it can be said that granny women, root diggers, and yarb doctors each acquire
their botanical expertise rather informally within their communities. Interestingly, the
transmission of folk knowledge in the rural Ozarks is very much a social process of information
sharing that tends to alternate between generations of individuals. For example, granddaughters
learn about botanical medicines by working closely with their grandmothers, while grandsons
learn to emulate the plant selection techniques of their grandfathers (see Nolan n.d.) (Nolan and
Robbins 68).
Excerpt 3
In sum, access to folk medicine in the Ozarks is greatest for communities relatively removed
from urban centers, with few physicians, low population density, light commerce, and a high
proportion of elderly in residence. It is here, in these more bucolic places, that a diversity of
cultural alternatives can endure if not flourish. The survival of local medicinal plant knowledge
ultimately depends on the interdependent processes of cultural and biological diversification
(Balick1996; Brush 1996). Local culture, biota, and their habitat must be protected. By
identifying some of the cultural and ecological components requisite to the sustainability of local
medicinal plant use, as we have tried to do here, it may eventually be possible to develop models
which can inform intervention policies designed to preserve this information for the benefit of all
(Nolan and Robbins 71).
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Anticipation Guide
Directions before Reading: Show me what you know about folk medicine. Read the statements below
and indicate whether you think the statement is true or false in the Before Reading column. Compare
your Reponses with someone sitting next to you.
Directions after Reading: After reading information related to each statement, decide whether you
still think it’s true or false. Write information from the reading that supports your response.
Statement and support
1) Folk medicine is the use of home
remedies and local medicinal plants, and
a primary reliance on family and friends
for information.
Support:
2) Ozarkers are generally lazy people
who have no independence.
Support:
3) In Ozark communities, men play
pivotal roles in the delivery of health
care.
Support:

4) Female practitioners of folk medicine
are known as granny women.
Support:

5) Root diggers sell medicinal plants
commercially.
Support:

6) The tradition of folk medicine is
usually taught directly to a generation by
their fathers and mothers.
Support:
7) Access to folk medicine in the Ozarks is
greatest for communities relatively
removed from urban centers,
Support:

Before reading
True
False

After Reading
True

False
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English 405: Methods of Teaching Middle and High School English
Missouri State University
Lesson Plan Day 4: “Sweet Potatoes” and “Read-Write-Pair-Share”
11th Grade
1. Measurable Objectives
1. Students will read the poem “Sweet Potatoes” and complete the discussion activity with 100%
completion. (LG 2) (LG 6)
2. Students will complete the assigned homework based on discussion with at least 80%
completion. (LG 5)
2. Standards
 Analyze a case in which grasping a point of view requires distinguishing what is directly stated in
a text from what is really meant (e.g., satire, sarcasm, irony, or understatement). (RL.11-12.6)
 Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or
listening. (L.11-12.3)
3. Rationale/Connection to Life
The poem from this lesson was chosen to further help students develop their personal definition of
“Home.” The poem will remind them of the chores that they have to do and the complicated
relationship that everyone has with their parents. This lesson will also teach students a reading strategy
to help them read poetry more closely.
4. Materials
 Whiteboard and Dry-Erase Markers
 Copies of Yonder Mountain books
 Pencils
 Paper
 Journal
5. Step by Step Procedure
10. Anticipatory Set:
a. (5 min) When students arrive for class, the following writing prompt will be written on
the whiteboard: “Answer the following question in your journal: What was your least
favorite chore that you had to do growing up? Do you still dislike that chore or do you
see the value in it now? Your response must be at least 3 complete sentences.” I will
then facilitate a short informal class discussion about the writing prompt for their
journal in which I ask a few students what their least favorite chore is and if they still
dislike it today.
11. Procedures and activities:
a. I will then ask students to turn to the poem “Sweet Potatoes” by Michael Burns in their
Yonder Mountain anthologies.
b. (10 min) Students will be given 10 minutes to read the poem individually and write
down any questions or ideas related to the poem that come to mind. They will be
expected to write 5 questions or ideas.
c. (10 min) Students will then be given 10 minutes to share their questions and ideas with
a partner. They will be encouraged to discuss in depth the questions that this poem
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raises or any ideas or inspirations the poem gives them. This will give them the
preparation and courage to discuss their findings with the class. I will walk around the
class during this discussion, keeping the conversation on topic and jotting down
anything interesting that I hear.
d. (10 min) I will then facilitate a whole-class discussion about the poem. I will first open
the floor up to anything the students want to share from their discussions with their
partners, and then I will bring up the interesting topics that I heard. As each question or
idea is introduced, I will write it on the whiteboard.
e. Students will then copy down everything written on the whiteboard, and their
homework assignment will be to write a short response to any 4 of these topics.
f. Modeling:
i. Before students begin reading the poem, I will demonstrate on the board what I
expect from them as they write down questions or ideas related to the text.
g. Guided Practice:
i. While students are discussing their questions and ideas with their partners, I will
be walking around the class to make sure their discussions are on task. If a
group has trouble coming up with something to discuss, I will engage in
scaffolding with them so as to hopefully bring the discussion to a productive
place.
h. Independent Practice:
i. At the end of the whole-class discussion, a list of questions and ideas related to
the poem will be listed on the board. For homework, students will be instructed
to choose from 4 of those topics and write a 2-3 sentence response to each of
their selected topics. The homework will be due the next day.
i. Formative Assessment:
i. After students have completed the “After Reading” and “Support” sections of
their worksheets, I will ask by show of hands what the class thinks each correct
answer is. If the class consensus is incorrect, we will return to the text to find
the correct answer.
12. Follow up and/or summative assessment:
a. During the last few minutes of class, I will ask the whole class the following two final
discussion questions, only to be discussed informally: “Is there anything about this
poem that makes it unique to our region,” and, “What are some things about this poem
that classify it as modern poetry?”
6. Differentiated Instruction
 If students with IEPs are required to have more time to work on assignments, the due date for
the homework assigned at the end of class can be modified in order for the student to turn their
homework in at a later date without penalty.
 Individual writing, group discussion, and class discussion will all take place during this lesson to
cater to both different learning styles and multiple intelligences.
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English 405: Methods of Teaching Middle and High School English
Missouri State University
Lesson Plan Day 5: “The Old House” and “Conversation Roundtable”
11th Grade
1. Measurable Objectives
1. Students will read “The Old House” by Marcus Cafagña and complete the discussion activity with
100% completion. (LG 2) (LG 5) (LG 6)
2. Students will complete the reading assignment for the next day as homework. (LG 3)
2. Standards
 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text, including determining where the text leaves matters
uncertain. (RL.112-12.1)
 Analyze the impact of the author's choices regarding how to develop and relate elements of a
story or drama (e.g., where a story is set, how the action is ordered, how the characters are
introduced and developed). (RL.11-12.3)
 Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or
listening. (L.11-12.3)
3. Rationale/Connection to Life
Does “home” always have to be the place where you grew up, is it where you live now, or is it where
you want to eventually live? The poem will bring up those sorts of questions in students’ minds, and will
remind them of something else that many people go through: moving from one house to another.
4. Materials
 Whiteboard and Dry-Erase Markers
 Copies of Yonder Mountain books
 Copies of “Conversation Roundtable” worksheets
 Pencils
 Paper
 Journal
5. Step by Step Procedure
13. Anticipatory Set:
a. (10 min) When students arrive for class, the following writing prompt will be written on
the whiteboard: “Answer the following question in your journal: Do you still live in the
same place that you grew up in? If not, do you have fond memories of your first home?
If so, what is your earliest memory of your home? Your answer should be at least 3
complete sentences.” I will then allow students to volunteer and sign up on the
whiteboard to read their journal entries aloud in the “sharing chair” at the front of the
class. The “sharing chair” will just be my desk chair.
14. Procedures and activities:
a. (2 min) I will read the poem “The Old House” by Marcus Cafagña from the anthology
Yonder Mountain aloud. Students will follow along silently.
b. (3-4 min) Students will read the poem again, silently. They will be instructed to annotate
as they read along in order to encourage close reading.
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c. I will pass out copies of the “Conversation Roundtable” worksheets (attached) to each
student.
d. (20 min for steps d-h) Students will write their names in the upper left hand corner of
their own worksheet, and write a short response to the poem in this quadrant.
e. Students will divide into groups of four and share their own response with the rest of
the group.
f. Students will write each of the other students’ names and responses in the remaining
quadrants of their worksheets.
g. In the center diamond of the worksheet, each student will write a summary of their
group’s response to the poem.
h. Each group will share their summary with the class.
i. Modeling:
i. Before the students begin group work, I will demonstrate to the class where to
write their response on the worksheet, as well as how to record each of their
group members’ responses on the worksheet as well.
j. Guided Practice:
i. After the students have all shared their responses with their groups and each
student has recorded their group mates’ responses on their own worksheets, I
will work with one group in front of the class to make sure they correctly
summarize their respective group’s response.
k. Independent Practice:
i. For around twenty minutes or so after the reading, students will be able to work
with their groups in order to complete the “Conversation Roundtable”
worksheet.
l. Formative Assessment:
i. Before students begin their group work, I will ask by show of hands if all the
students understand what is expected of them during group work. If a student
has a question, it will be addressed.
15. Follow up and/or summative assessment:
a. After every group has successfully completed their worksheets, the last few minutes of
class will be spent having each group share their summary of responses to the rest of
the class. At the very end of class, I will give the reading assignment for the next day as
homework because it is rather lengthy. Students will be expected to arrive the following
day having already read the assigned text.
6. Differentiated Instruction
 The poem will be both read aloud and read individually to accommodate different reading levels
or students with IEPs.
 Individual writing, group discussion, and class discussion will all take place during this lesson to
cater to both different learning styles and multiple intelligences.
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Conversation Roundtable
Name:

Name:

Name:

Name:
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ENG 405 Unit Plan Scoring Guide Fall 2014
(Upload your unit plan to STEPS.)

Paper Requirement

Target

Acceptable

Not Acceptable

Description of the Unit
Mo-SPE 2, 8
SA 3.5
NCTE 3.1.1, 3.1.3, 4.1,
4.2
DP 3

Thoroughly describes an
overview of the unit: rationale
behind your guiding question,
selection of texts, and final
projects; description of
learning and motivation
theories; describes relevance to
students at the particular grade
level; rationale describing the
unit’s relevance. An
outstanding description also
describes the process of
creating the unit: how your
thinking changed and
developed as you created the
project.

Describes an overview of the
unit: rationale behind your
guiding question, selection
of texts, and final projects;
describes relevance to
students at the particular
grade level; rationale
describing the unit’s
relevance.

Little or no description of the
unit; provides little to no
rationale for the guiding
questions, texts, project,
learning and motivation
theories, and relevance to
students or description of the
unit is incomplete or
completely absent.

9-0
14-10

Guiding Question
Mo-SPE 1, 2
NCTE 2.4, 2.6 3.1.3,
4.3
DP 1, 2, 3

15
The guiding question is
thought-provoking and
engaging to the students, leads
to learning big ideas that have
value beyond the classroom, is
inquiry-oriented, and requires
students to think deeply and
problem solve.

The guiding question is
relevant to the students, leads
to learning ideas that have
value beyond the classroom,
is inquiry-oriented, and
requires students to problem
solve.

The guiding question is
written as a yes/no question;
is leading or has only one
answer; may not be engaging;
is not appropriate for the
grade level; not relevant to
real life; or tied to a particular
text, instead of being
universal.
3-0

Lesson Plans
Mo-SPE 4
NCTE 3.1.2, 3.2.2,
3.2.4, 3.3.1, 3.4.1, 3.4.2
DP 3

10
Thoroughly describe the goals
and objectives of the lessons;
demonstrates a thorough
knowledge of state knowledge/
performance standards and
their assessment; objectives are
higher-order; lesson plans
include a motivating
anticipatory set that prepares
the students for learning and a
metacognitive closure activity.

6-4
Descriptions of the goals or
objectives are adequate;
standards support the
objectives of the lesson;
objectives range from
knowledge and
comprehension to higherorder thinking; lesson plans
include an anticipatory set
and closure.

There are fewer than five
lesson plans; lessons rely on
lecture as the main source of
learning; major components
of the lesson plans are
missing; objective are mostly
lower-level, anticipatory sets
or closure are not tied to the
lesson, or lesson plans are
completely absent.

49-35

34-0

50
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Instructional
Strategies in the Unit
Plan
Mo-SPE 2, 2.2, 4
NCTE 2.4, 2.5
DP 1, 3, 5

Target

Acceptable

Not Acceptable

Lesson preparation and
instruction reveal the ability to
make strong connections
between and among the
content, other disciplines, and
student background and life
experiences. Unit includes a
variety of appropriate
strategies and methods learned
and practiced during 405 or
other research-based learning
strategies.

Lesson preparation and
instruction reveal the ability
to make connections between
and among the content and
student background and life
experiences. Unit includes
strategies and methods
learned and practiced during
405 or other research-based
learning strategies.

The pre-service teacher may
assert a belief in the
individuality of learners
(possibly considering only
ability differences), but
instruction appears
predominantly designed for
the whole class. Unit does not
include strategies learned
during 405.
13-0

19-14
Wide Range of
Strategies to
Comprehend,
Interpret, Evaluate,
and Appreciate Texts
NCTE 3.3.1, 3.3.3,
3.4.1, 4.9 SA 3.7, DP1,
4
Personal Response to
Texts and Sharing
NCTE 3.3.2, 4.8
SA 3.8
DP 1, 2, 5

Wide Range of Texts
NCTE 3.5.1, 3.5.2,
3.5.3, 3.5.4, 4.1
SA 3.2
DP 1, 4, 5

20
Learning strategies help
students respond both
aesthetically and analytically
to the texts. Strategies help
students think deeply and
critically about what they read.

Strategies help students
respond analytically to the
texts. Strategies help
students think critically
about what they read.

Strategies may keep students
busy but may not help
students think critically about
what they read.

13-0
20
Unit includes carefully
constructed methods for
promoting personalized
reactions to reading and the
value of sharing those
responses.

10
Includes a wide range of print
and non-print texts, fiction and
nonfiction, classic and
contemporary. Encompasses
different topics, themes, and
genres, as well as a broad
historical and contemporary
spectrum of U.S., British, and
world literature, including a
range of cultures and ethnic
origins.

19-14
Unit includes methods for
promoting personalized
reactions to reading and the
opportunity to share those
responses.

Unit has few opportunities for
students to share personal
reactions to reading, and
includes few opportunities for
students to share responses to
texts. The teacher provides
the majority of the responses
that the students should have
to the reading.

9-4

3-0

Includes a range of print and
non-print texts, fiction and
nonfiction, classic and
contemporary. Encompasses
different topics, as well as an
historical and contemporary
spectrum of U.S., British,
and world literature,
including a range of cultures
and ethnic origins.

May include a few print and
non-print texts, or includes
only print or non-print, may
not include fiction, nonfiction, contemporary, and
classic texts. Texts may not
include a range of cultures
and ethnic origins.

3-0
Writing
NCTE 3.4.1, 3.4.2
SA 4.1

20
Unit includes a broad range of
pre-, during, and post-writing
strategies to generate meaning
and to clarify understanding of
a depth and range of topics.

19-14
Unit includes a range of
writing strategies to generate
meaning and to clarify
understanding.

20

19-14

Unit includes a limited
number of writing strategies;
writing is used merely to test
rather than as a writing-tolearn strategy.
13-0
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Technology
Mo-SPE 6
NCTE 3.6.1, 3.6.2,
3.6.3, 4.6
SA 4.8
DP 4

Target

Acceptable

Not Acceptable

The unit plan asks students to
use a variety of technological
and information resources
(libraries, databases, video) to
gather and synthesize
information and to create and
communicate knowledge.

The unit plan may include
lessons asking students to
use technology to gather
information, although they
may not be required to
synthesize, create, and
communicate knowledge
through technology.

Technology is used simply for
the sake of technology, not to
enhance the lesson.

10

9-7

Understands and includes a
variety of engaging assessment
strategies, including formal
and informal, traditional and
performance-based
assessments. Students are
required to show what they
know on a daily basis.

Demonstrates knowledge of
various formal and informal
assessment strategies.
Students are required to
show what they know on an
almost daily basis.

20
Includes and consciously
encourages and supports
students’ self-assessment as a
means to enhancing their own
learning and achievement
10

19-14
Gives students the
opportunity to self-assess
their own learning.

6-0

Informal and formal
assessment practices
Mo-SPE 7
NCTE 4.10

The unit may reveal only a
narrow range of even formal
assessment strategies, tending
to focus on whole class
knowledge testing OR
students are not required to
show what they know.

13-0
Students’ SelfAssessment
Mo-SPE 4, 7
NCTE 4.10
DP 5, 6

Final Projects
Mo-SPE 7
NCTE 4.10

Unit includes a final project(s)
that help students address the
guiding question. The
candidate provides options for
the final project, and the
students are required to think
beyond the text and
demonstrate higher-level
thinking. The final project
includes a detailed handout
describing the final project and
a scoring guide that assesses
the students’ work.

30

Little or no evidence of selfassessment or student
reflection is included in the
unit plan.
3-0

9-4
Unit includes a final project
that helps students address
the guiding question. The
final project requires
students to think beyond the
text. The final project
includes a detailed handout
describing the final project
and a scoring guide that
adequately assesses the
students’ work.

29-21

Unit includes a final project
that may not help students
explore the guiding question
or the final project is
traditional, such as an
objective test. The scoring
guide may be too generic or
vague or does not adequately
assess the students’ work.
The final assessment does not
tie in with the guiding
question; students are not
required to utilize higherorder thinking skills; or the
assessment is absent.

20-0
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Fundamentals
and
Effective Use of
English
SA 1

Target

Acceptable

Not Acceptable

Writing demonstrates
outstanding written
communication.

Writing demonstrates
effective written
communication.

Writing demonstrates frequent
errors in standard, edited
English, poor word choice, or
other aspects of poorly written
communication.

13-0

Follows the
Assignment

20
Assignment was followed
carefully and rigorously. All
parts of the assignment were
included in the unit plan, and
work exceeds expectations.

19-14
Assignment was followed
carefully. All parts of the
assignment were included in
the unit plan, and work meets
expectations.

15

14-10

Demonstrates the ability to
create and implement
rigorous short-term
curriculum goals and the
ability to set and work
toward carefully planned
long-term curricular goals.
The unit plan is classroom
ready. A teacher could
implement this unit without
much additional work.

Demonstrates the ability to
create and implement
achievable short-term
curriculum goals and the
ability to set long-term
curricular goals. The unit plan
provides a thorough outline of
the unit, but materials,
including worksheets and
activities would need to be
created in order to implement.

Some aspects of the assignment
were omitted. Work is below
expectations.

9-0

Overall
Assessment on
the Unit—ShortTerm and LongTerm Planning
Mo-SPE 3

Demonstrates the ability to
create and implement short-term
classroom curriculum without
providing evidence of either the
ability to set and/or to work
toward long-term curricular
goals or the ability to evaluate
the impact of delivered
curriculum. The unit plan would
need significant additions in
order to be classroom ready.

20-0

29-21
30

Total:

/300

If the student receives unacceptable on any portion of the unit plan, he or she will be
required to set up a meeting with the professor and revise the unit plan to meet the
acceptable level.
Comments:

